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Classroom Assessment Techniques 
 

Teaching Tip Number 2 discusses classroom assessment techniques; it is primarily based on 
Chapter 10 of Techniques of Teaching Law, edited by Gerald Hess and Steven Friedland and 
published by North Carolina Press in 1999.  After defining classroom assessment, Teaching 
Tip Number 2 provides three examples of assessment techniques that law-school professors 
have employed, and it gives resources for further reading. 
 

WHAT IS CLASSROOM ASSESSMENT? 
 

Classroom assessment involves designing a course with regular exercises to give the professor 
feedback about the instructional success of a teaching technique.  Although these exercises do 
not have to be factored into the student’s final grade since they measure instructional success 
for the professor to design better conditions for learning, they could be used to provide the 
student a quality incentive. 
 
Developing exercises that provide for frequent and manageable opportunities to assess instruc-
tional success from student performance is premised on the view that the best measure of a 
professor’s teaching effectiveness is what students are incrementally learning throughout the 
semester.  Arguably, the feedback provides the professor an opportunity to modify teaching 
techniques to improve learning outcomes.  That is, teaching techniques can be modified be-
cause the assessment exercises give the professor a way to determine instructional success and 
then to devise plans to improve teaching either generally or specifically based on feedback 
about the teaching technique’s effectiveness. 
 
To craft and fully utilize a series of assessment exercises, a professor must have already devel-
oped a thorough set of learning outcomes for the course that describe the learning goals and 
teaching objectives to be accomplished in that particular course for that particular semester.  
This point, of course, returns us to last year’s Faculty discussions concerning competency-
based legal education.  (See Critical Thinking and the Law Reader, Article Number 20).  The 
references discussed at that time as well as those by Hess and Friedland in Chapter 10 of Tech-
niques or Teaching Law all agree that the three important sequential questions in crafting suc-
cessful assessment exercises are: 
 

1. What are the skills and content that a professor is trying to teach? 

2. How well are the students learning these skills and content? 

3. How can a professor help the students better learn these skills and content? 

Once the particular learning outcomes for a chapter or a particular class session are identified, 
the professor is at the point where an assessment exercise that measures student achievement 
of that outcome can be constructed.  Planning how the students will be provided with feedback 
on their individual or collective performances is also important in constructing the assessment 
exercise.  One general method for providing immediate feedback is immediate debriefing in 
the same class as the exercise is administered.  This debriefing could be accompanied by peer  
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review for grading of the exercise.  Thereafter, it is important for the professor to read and evaluate the students’ 
responses as the basis for providing prompt feedback, identifying the degree to which the stated learning outcome 
was achieved, and to modify future lesson plans. 
 

EXAMPLES of CLASSROOM ASSESSMENT  
TECHNIQUES EMPLOYED by LAW-SCHOOL PROFESSORS 

 
The education theory literature discusses a variety of classroom assessment techniques.  This section provides three 
examples of assessment techniques that law-school professors have employed. 
 
I. MINUTE PAPERS: 
When using Minute Papers, students are asked to take a minute to identify, in writing, the most important question 
that was answered during a certain class as well as the crucial issues on point that were not answered or not com-
pletely answered in the class.  This technique can be varied depending on the course, by asking the students about 
the most important skill defined in a certain class, or the most significant case or statutory provision discussed in a 
certain class. 
 
A professor using this technique reported that he was able to read and make notes from about one hundred student 
submissions in about twenty minutes.  The notes from the students’ Minute Papers provided a basis for the profes-
sor to debrief the students at the next class session.  Included in that debriefing was the professor’s view of what he 
felt was the most important question answered during that class.  The professor also reported that the students’ 
Minute Papers were reviewed later in the semester to track the progression of subsequent learning outcomes. 
 
Another professor reported employing the technique to inquire into the emotional aspects of student reaction to 
assigned materials.  Students were asked to identify which of the sources for the day was most engaging, alienat-
ing, surprising, or confusing.  Professors also reported employing the technique to identify which subset of subjects 
covered should be the focus of a semester ending course review session they hold for the students. 
 
II. FLOW CHARTS: 
A professor reported that he once was asked by a student to review her course syntheses in the form of flow charts.  
The session provided an opportunity for the professor to identify from the visuals both the degree to which the stu-
dent had grasped individual concepts and the interrelationships between doctrines.  The professor then began to 
request flow-chart submissions from students in both her first-year civil procedure and environmental law classes. 
On average, about a dozen students in each class prepared, presented, and discussed their flow charts with the pro-
fessor. 
 
The flow-chart submissions provided the professor with the opportunity to give specific feedback to the student 
submitting the visual, and producing the chart enabled the student to better synthesize the course doctrines.  When 
multiple flow chart submissions disclosed the same conceptual confusion in a number of students, the professor 
reviewed and attempted to clarify the concept’s content and purpose in class.  The professor found that the review 
of a flow chart and discussion with a student took about fifteen minutes on average, and sometimes had the bonus 
benefit of providing new course insights. 
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III. THREE-SENTENCE SUMMARIES: 
At the beginning of the third class in a first-year course, a professor illustrated his three-sentence summary of the 
most important points that he thought he was teaching on day two of the course.  Then, students were asked to 
form small groups and to meet immediately after each class to identify the three most important points of that 
class session.  Thereafter, at the beginning of each class day, students were selected at random to write their 
group’s summation on the board. Then, the professor reviewed the accuracy of the group’s summation with the 
entire class.  The professor praised correct and even partially correct summations, and visually marked up the 
summations so that students could better see the corrections and changes.  Ultimately, the professor employed the 
five-to-seven minute summary review process as the basis of providing perspective on course doctrine progress to 
date, and as a transition to the lesson plan for that class day. 
 
Although this professor did not make the summation exercise an element’s of the students’ participation grade, at 
some point in the semester the exercises could be used to provide a quality incentive to production of the summa-
ries by making them an element of students’ class participation grade.  Also, with e-mails and the technology cur-
rently available in most of our classrooms, the submission and dissemination of these summaries and their evalua-
tions can be improved upon. 
 

CONCLUSION and RESCOURCES for FURTHER READING 
 
Classroom Assessment Techniques (CAT) can give the professor feedback about the instructional success of a 
teaching technique.  They can also improve a student’s active and cooperative participation in the learning proc-
ess by allowing students to take more responsibility for their own learning.  Some professors employing class-
room assessment techniques have found that students perform better on exams.  And, some professors have found 
that their own interest in teaching and learning are revitalized. 
 
Many university professors have employed a variety of classroom assessment techniques that have been published 
in Classroom Assessment Techniques:  A Handbook For College Teachers by Angelo and Cross.  This text in-
cludes a description of fifty classroom assessment techniques that have been employed by college professors.  We 
have asked the law library to obtain multiple copies of this book. 
 
A comprehensive resource about assessment programs - entitled Outcomes Assessment for Law Schools - that 
includes information about classroom assessment has been written by Professor Gregory Munro and published by 
Gonzaga University.  We have asked the law library to obtain multiple copies of this book. 


